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English at the Shoreditch Park expected standard

Coverage

. Writing overviews are saved in S Drive: English.

. Unit overviews are found in year group folders. Each unit begins with a slide including the 2/3 week cycle
alongside the intended writing outcomes and skills to be taught.

. Year 2-6 follow a 2/3 weekly cycle depending on genre. Each week children produce a big write demonstrating
progress towards writing skills taught.

. The writing cycle ensures SPaG is taught in context . It also ensures sufficient time is spent looking at features of

different genres, how to write for a specific audience and purpose as well as explicitly teaching the skills of

redrafting and editing.

. The cycle in KS1 ensures there is 1 long writing task completed every week.
M T W Th F
Wk1 Talk for writing Stimulus Sentence level Text level Planning Big Write
intro / book talk / drama objective objective
Outcome: generate Outcome: Outcome: story- Approach: could
interest, vocabulary, application of spag Outcome: identify | mapping, box up be shared plan
unders t/an ding / <kill in context and use linguistic | method, develop ideas | with model
building sen te;'lces features/ fully opening from
with new structures/ teacher, then
vocabulary organise into independent, or
sections one paragraph at

a time approach




Wk2

Use of big write to inform | Sentence level Planning Big write Big write finish /
teaching- sentence level objective Edit
objective/ grammar focus
Outcome: redraft a

section or rewrite using

new skill

Wk3 Use of big write to inform Sentence level Planning for Big write Big write finish /
teaching- sentence level objective writing (story Writing Review
objective/ grammar focus mapping, box up
Outcome: redraft a method etc.)
section or rewrite using
new skill

NB: the cycle may look different depending on the writing confidence and stage of the
group. The aim is to develop independence and stamina over the course of the year/
phase.

Productivity

The following is guidance and it is fair to take into account the size of children’s handwriting and the size of lines in
the books. Through a summer term writing task we are aiming for most children to achieve:

Year 1 -1 page
Year 2 - 1-2 pages and increasingly using paragraphing
KS2 - 1-2 pages using paragraphing

NB. Children identified in pupil progress reviews as making less than expected progress/ SEND may not reach these

expectations. However, there is the ambition that all children are working towards these.

Presentation, marking and feedback

Verbal feedback and over the shoulder red pen marking should be in evidence in the books. This will be
tailored to pupil’s individual needs at the time but must be linked to success criteria to manage cognitive load.
Observations made by the teacher during lessons should also inform which children require appropriate
interventions e.g. focus group, for specific difficulties in areas such as spelling, grammar, punctuation and
handwriting.

All books should be marked daily by pupils in green pen against the success criteria; teachers complete this in
read pen after lessons or during their on the spot feedback, and this will inform adaptions to the next lesson’s
planning.

The big writes are to be marked in depth with red pen. This will provide pupils with an overview of their
progress within the planning cycle, making reference to writing objectives set out at the beginning of the unit.
Teacher handwriting is in line with end of year expectations for their class.

Children awarded ‘pen licences’ join fluently and with the correct joins. All other children write in sharp pencil.

Books are covered in tacky back and have correct English cover (reprographics print and cover following email).

The date is underlined twice in green pen. Success criteria, worksheets and stickers are stuck in neatly on the lines.

Displays

Working Walls are clearly identifiable at the front of the classrooms and include support materials linking to spelling,
punctuation and grammar. These are added to on a weekly basis to reflect current learning and are actively used by pupils
and adults.




Working Walls include whole class shared ideas that reflect the journey through the unit of writing e.g. Book Talk,
collecting words and phrases, shared writing, images, prompts for language features linked to genre etc. These are added
to on a weekly basis using the teaching resources.

Reading Walls display the sentence stems linking to the focus reading strategy e.g. prediction, clarifying etc. Displays also
include the focus stems for reading ‘learning behaviours’. The class text is also displayed alongside new vocabulary from
the book.

Grapheme charts are displayed at the front of every classroom and referred to when teaching spelling and modelling
shared writing. Spelling rules and the weekly foci are also displayed for reference.



Guidance for Assessment and Feedback in English

The aim of this guidance is to ensure consistency in assessment and feedback in English across the school.

Learning Objectives and Success Criteria can write a list of ingredients in order
All work must be dated and contextualised with a clear age-appropriate of use

learning objective and success criteria. These should be skills based and
taken from the writing objectives list for each year group.

Marking against the success criteria is highlighted with a tick (met), PM
(partly met) and left blank (not met). From Year 2 onwards the success
criteria should contain two columns- one for teacher assessment and one | can write short, clear sentences

for pupil self-assessment. When children are applying skills independently, it
may be appropriate for them to discuss and build the success criteria at the start of the lesson with the teacher.

can use time connectives to sequence

can organise the steps with numbers

Adaptive Planning and Lesson Starter Activities

In line with the school feedback policy, teachers are expected to use a range of AFL strategies (questioning, Mini
plenaries, verbal feedback etc) in order to ascertain pupils’ needs, so that planning for subsequent lessons can be
adapted. Starter activities should be used to address misconceptions and to challenge secure children: at the start of
each lesson, there should be a task on the IWB board for the pupils to complete as they come into the classroom. It
could be a task for the children to complete on whiteboards or a question to look back at from the previous lesson.
Here is an example for a grammar lesson:



Starter

What's the matter with this sentence?

All around me, the waves gently lapping.

Describe

D

A

D Dialogue

W Where

A Adverb

v Action (verbing)
E
R
S

Create a your own DADWAVERS sentence
containing an error and challenge your
partner to spot the mistake. Give yourself a
point if your partner can’t find it.

Estimation of time
Rhetorical Questions

Similes, metaphors and personification

Date:

LO- | am learning to improve my writing through peer and editing
Success Criteria Pupil Teacher

1 can discuss my writing with my partner using

To ensure self and peer assessment is thorough and purpose- Leanofei tormy partnerswork

1 can give feedback based upon the L.O. and SC
ful, this pupil assessment proforma should be completed by Lean make shanges o my own i by ctng upon £
pupils in Year 2 upwards. This can be completed at the
end of a big write or as part of an editing/redrafting session. Adjectives (10 add shades of Erample:

meaning)

The language focus for the lesson is inputted on the left by the
teacher and examples are marked on the right by the pupils

Feeling/Emotion Example:

using pencil or black pen. Feedback is filled out underneath by Fgmratve Tongge Brampie
the pupils. This process should be taught to children so that
they can become autonomous later in the year and/or further e -

up the school; slides for this are provided in the shared area.
As mentioned previously, the big write is to be marked by
teacher in more depth Fronted adverbial sentences Example:

Topic Vocabulary Example:

Year 1 feedback What went wellz
For children in Key Stage 1 who are learning to read and write,
the majority of feedback is given orally. In addition, teachers

may write comments in their books explaining what they are Tiext e you couid.
saying as they write.

Even better if...

Big write feedback

Marking Closed Tasks

Wherever possible children should, led by the teacher, self-mark closed tasks. This should be done in green pen. This
will include the marking of spellings, closed tasks in grammar (e.g. circle the adverbs in this sentence) and
punctuation (e.g. correctly punctuate the sentence). Self-marking needs to be checked daily by the teacher.
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Some of these sentences are questions, inset
Question marks In the correct place.

°

o) How do you feel todk

b Is this your dog

~ oo W

-

O

Observations and Recording

Much of children’s learning will take place through practical tasks and speaking and listening activities (e.g. drama and
role-play). To capture and comment on this learning the teacher should take a photo and ask the children to reflect

on the learning that has taken place in the picture. Children must demonstrate that they can engage with the
learning through a follow up question which accompanies the photo.

What adjectives can you use to describe spaghetti?

Check it

Check it is a process level question designed to check if pupils can recall knowledge from previous lessons.
Check it!
22.02.16

Circle the correct use of the
articles ‘a’ and ‘an’:

an elephant
an banana
adog

an orange
an horse

a book

an hour

Beat it

Beat it is a timed challenge, used to access a pupil’s rapid and accurate recall.



Beat it!
26.02.16

* Write as many adverbs as possible
to describe this verb:

Walked

e.g. awkwardly, boldly

Prove it

Prove it is a self-evaluation task designed to assess a pupil's recall and explanation of previous teaching.

22.02.16

Read the two sentences below and
circle the one which is correctly
punctuated.

“Happy Birthday!” shouted
everyone.

“Happy Birthday”! shouted
everyone.

Can you explain how you made
your choice?

Prove it! ? q ?

Redrafting

Redrafting takes place at least once during the writing cycle.

To make the task purposeful and manageable you may:
Select just one paragraph for redrafting as opposed to the whole piece of writing.

In year 1 or 2, choose one focus for the redrafting e.g. ‘to ensure you have used appropriate time connectives
and to ‘improve handwriting’.

7

All pupil books from Y1- Y6 will ensure each redraft has an appropriate redrafting success criteria.

Teachers model to the children how they would take a piece of writing that has been marked using the redrafting
code and improve it. They then give time for the children to redraft the marked parts of their writing.

| can redraft my writing to...

Make edits linked to the success
criteria (specify- e.g. use direct speech)

Edit my spelling errors

Proof read to check it makes sense

Improve my handwriting

To then mark a redraft teachers are expected to:




v Give a red pen comment stating how successful they have been with their re-drafting
v Give red pen feedback linked to LO and SC either:
* Example
* Steps
* Reminder
» Challenge
Teacher will finally respond to the GPR with an acknowledgement.

Handwriting Feedback

Marking should be timely and relevant. Teaching staff should give immediate feedback during handwriting lessons,
modelling correct formation and joins in pupil’s books before giving an opportunity for the pupil to practise. Teacher
handwriting in pupil’s books is expected to follow the Penpals Sassoon font at the end of year expectations for their
year group. We expect all staff to work towards using the school font as consistently as possible (see Handwriting
Policy).

Presentation Guidance for English
« All sheets of paper to be stuck in on the lines.

Example of page layout:

Learning Feedback

— Response work in green pen starting 1 line underneath

— sticker. If there is not enough space on the previous page for

— children to respond neatly place sticker on the following page. -
— Children aiming to write a line or two or complete modelled

— examples.

Worksheet {where applicable) stuck 1 line under success
criteria.

Children's writing stars 1 line:
underneath either the success criteria or
the worksheet. Leave 1.l
parsgraphs.

Example of Working Walls for English



Whole class shared writing activities.
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Prompts to support with Prompts to highlight key Evidence of vocabulary
punctuation focus. structural and language development linked to
features for focus writing text.
genre.

Weekly focus spelling rule
on display with example
words.




Differentiated S.C. and Guidance

Date: 29.03.17

Success Criteria

LO:1am I«mn_‘g to write a set of instructions !m to re-enter Earth's A!!ﬂ!!z

Pupil
assessment

Teacher
assessment

1 can give a brief introduction to hook the reader

can give a list of

using a colon 1o int

the kst (©)

1 can use Time Connectives to sequence my instructions (Firstly, )

can use (Dossy) verbs (activate, switch, turn)
can topic voc: Fy Spacesuit)
! GG o) [ ()
'\/ S — e .4 I~
A
| Guided Group |
| Talk Partner

Independent |

| cityvear/TA |

Different ways to present the SC for increased scaffolding

Date: 29.03.17

LO: lam Iumm mmnmolm:mmqmnmm ECM"AM!]
Success Criteria Pupil Teacher

assessment | assessment

1 can give a brief introduction to hook the reader
can give a list of using a colon to infroduce the kst ()

| can use Time Connectives 1o sequence my instructions (Firstly. )
can use (bossy) verbs (activate, switch, tum)
can use suitable voc F esut

I GG

CY/TA | ™

Date: 29.03.17

LO: 1 am learning to write a set of instructions (How to re-enter Earth's Atmosphere)
Success Criteria Pupil Teacher

assessment | assessment

1 can give a brief introduction 1o hook the reader
can give a list of using a colon 1o introduce the kst

| can use Time Connectives 1o sequence my instructions
can use (bossy) verbs

can use suitable voc
| G6 I

Date: 29.03.17

LO: 1am learning to write a set of instructions (How to re-enter Earth’s Atmosphere)
Success Criteria Pupil Teacher

assessment | assessment

CYTA | T

1 can give a brief introduction to hook the reader
can give a list of Equipment

| can use Time Connectives

can use imperative verbs

£an use sutable voc.
| GG I

Date: 29.03.17
LO: 1 am learning to write a set of instructions (How to re-enter Earth’s Atmosphere)

CY/TA | T

Success Criteria Pupil Teacher
assessment | assessment
1 know the features of an instructional text
can use the features of instructional writing accurately
can address the reader in
GG CY/TA | T

Most Scaffolded

Ofsted want to ensure that children’s
writing shows independence when
writing across a range of genre,
therefore it is essential that we are all
using a range of differentiated S.C.
within our English lessons.

This example (Year 6) looks at
instructional writing and gives the same
L.O. but with 4 differentiated S.C.

v

Most Independent

Showing differentiated approaches to S.C.

06.1.16

LO — | am learning to write a recount in the character of Ellie (a diary entry about Tuffy)

Success Criteria

1 will know | have been successful when...

Teacher checks!

I can write in chronological order

Generic S.C. for class

I can write in past tense

I can use time connectives

1 can punctuate my sentences correctly

[ I GG | CY/TA [

06.1.16

LO — I am learning to write a recount in the character of Ellie (a diary entry about Tuffy)

Success Criteria

1 will know I have been successful when...

Teacher checks!

| can write in chronological order

| can write in past tense

| can use time connectives

I can punctuate my sentences correctly Jrasm—
I can use similes to describe «——— themselves.
i T GG T CV/TA I i

Showing greater depth within S.C.

Generic S.C. for class, using a purple
challenge element added to the S.C.
with the expectation ALL children use
the S.C. and some choose to challenge



06.1.16

LO ~ | am learning to write a recount in the character of Ellie (a diary entry about Tuffy)

Success Criteria

1 will know | have been successful when...

Teacher checks!

| can write in chronological order

| can write in past tense

I can

Ican

| GG | VA

Date: 29.03.17

Success Criteria

LO: 1am learning to write a set of instructions (How to re-enter Earth's Atmosphere

Pupil

assessment | assessment

Teacher

Ican

can

Ican

can

can

| GG | V/TA I

With children creating their own S.C. or adding to
some of the S.C. clearly shows that children have
secure knowledge of that LO and are working towards
or in greater depth.

Aa, Ve AR /AT AATEET [VERVANORAW SN
AT T Y > One

Wow! What amazing
vocabulary we could magpie
from these poems

Spend the last part of the lesson bagpiping
vocabulary for our poems we will write

tomorrow.
Adjectives Adjectives Adjectives
Powerful Verbs Powerful Verbs Powerful Verbs
Adverbs Adverbs Adverbs
Simile Simile Simile

TopicVocabulary
Feeling/Emotion

TopicVocabulary
Feeling/Emotion

Metaphor

TopicVocabulary
Feeling/Emotion
Metaphor
Personification

Further ways to show
differentiated approaches within
language features

KS1 or KS2

= Choose a quick discussion to have to remind |
yourselves of yesterday’s learning - TTYP =

Discuss what you did inyour

- learning yesterday. =

Variety of words and Phrases

This is a screenshot from a slide used in a Year 6
Poetry lesson, encouraging children to, as a
minimum use the Red or to extend themselves
through self selection using the features of
Amber or Green.

This can easily be adapted for a range of genres,
where it is unnecessary to include with your
Overarching LO and S.C.

This is a screenshot from a slide used in national
story telling week.

Another quick way to develop questioning and
give differentiated responses while ensuring all
children can access the question being asked.

Discuss what you did in your
learning yesterday and explain why -

you did it.

& Discuss and explain what you did in [
*| your learning yesterday. Can you |
make connections to other areas of
your learning?

Further ways to show

differentiated approaches within

QUESTIONING
KS1 or KS2




Handwriting and Pen licenses

Use of pencils and pens

Children across the whole school write in pencil from Reception onwards. When a child demonstrates they can join
consistently and accurately in pencil (in line with the Penpals scheme of work) they are awarded a pen license. Pen
licenses are awarded in Friday assemblies and children are given a certificate and a handwriting pen. Names of

children who hold a pen license should be displayed on the class working wall.

f}‘; ,a,:,m- KA Srearn

Penpals Sassoon Font

The official Penpals handwriting font is on all school computers. It can be found in Microsoft Word under ‘Sassoon
penpals font’- see screenshot below. This resource (for displays and ppts) is a useful model to pupils of the correct

letter formation expected in their year group.

WAa9-0= umentl - Microsoft Word
“ Ho Page Layout References Mailings Review View
B o s:,’”:"w" S AN A % - E-0E 3R 2 T | asebeenc| AaBbced AaBbCi AaBbCe AaB AaBbCc
3avi
Paste ‘= E = M- > No NoSpacing Headingl  Heading 2 Tith btitle
: o oot piiiter 0 Roge B IEEE [ R~ B TNormal | TNoSpacing Headingl Heading 2 tle Subtitle
~ O Rockwell

O Rockwell Condensed
0 Rockwell Extra Bold

0 Rod 117 719X
O ROSETOOD ST RECTRAR
() sakial Majalla Joh Joul

) Sassoon Penpals

() Sassoon Penpals Joined

O Sassaon Penpals Line

() Sasseer Panpals Trachar
O Scipt MT Bobd

O Segoe Print

O Seqor Serippt-

0O segoe Ul

n -

Progression Map




English Progression of Skills Year 1

Spoken Language

* listen and respond appropriately to adults and their peers

* ask relevant questions to extend their understanding and
knowledge

* use relevant strategies to build their vocabulary, articulate and
justify answers, arguments and opinions

* give well-structured descriptions, explanations and narratives

* maintain attention and participate actively in collaborative

conversations, staying on topic and initiating and responding to

comments

* use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas
speak audibly and fluently with an increasing command of
Standard English

* participate in discussions, presentations, performances, role

play and debates gain, maintain and monitor the interest of the

listener(s)

* consider different viewpoints, attending to and building on
contributions of others

* select and use appropriate registers for effective
communication

Text Types

Fiction Non-Fiction Poetry * Acrostic
e Retell o Letter Poems (the sea)
e Character « fact file * Shape/ C.alllgrams

description N Poem using

) * Writing onomatopoeia

* Setting instructions

description  Riddles

* Alternative ending
* Tourist guide
* Diary entry

* Postcard

* Newspaper report

* Advertisement




Vocabulary, Grammar and Punctuation

understand how words can combine to make sentences
use the conjunction ‘and’ to link words and join clauses

separate words with spaces

begin to use capital letters, full stops, question marks and
exclamation marks to demarcate sentences

use capital letters for names of people, places and the days of
the week

use a capital letter for the personal pronoun |

use the word ‘because’ to explain

use time words to aid sequencing (to be formally introduced as
time adverbs through grammar work in year 3)

Terminology: letter, capital letter, word, singular, plural,
sentence, punctuation, full stop, question mark, exclamation mark

Spelling

spell words containing the 40+ phonemes taught
spell the days of the week
spell common exception words

name letters of the alphabet in order

use letter names to distinguish between alternative spellings of same
sound

use regular plural noun suffixes —s or —es

add suffixes to verbs where no change is needed in the spelling of root
words

know how the prefix un—changes the meaning of verbs and adjectives

Handwriting

sit correctly at a table, holding a pencil comfortably and correctly

form lower-case letters in the correct direction, starting and finishing in
the right place using Read Write Inc. sayings

form capital letters:
O Straight line: EFHILT
[ Straight and slant line: AKMNVWXYZ
[ Straight and curly line:BDGJPQRU

O Curly line: CSO

’

understand which letters belong to which handwriting ‘families’:
O long ladder (I, I, t, u, j, y)
0 one-armed robot (r, b, n, h, m, p)
O curly caterpillar (¢, a,d, 0, g, gands, e, f)

0 zig-zag (z, v, w, X)




Word Reading apply phonic knowledge and skills as
the route to decode words

respond speedily with the correct sound to graphemes (letters
or groups of letters) for all 40+ phonemes, including, where
applicable, alternative sounds for graphemes

read accurately by blending sounds in unfamiliar words
containing GPCs that have been taught

read common exception words, noting unusual
correspondences between spelling and sound and where
these occur in the word

read words containing taught GPCs and —s, —es, —ing, —ed, —
er and —est endings read other words of more than one
syllable that contain taught GPCs read words with
contractions, and understand that the apostrophe
represents the omitted letter(s)

read books aloud, accurately that are consistent with their
developing phonic knowledge and that do not require them
to use other strategies to work out words reread these books
to build up their fluency and confidence in word reading.

Reading comprehension

Develop pleasure in reading, motivation to read, vocabulary
and understanding.

listen to and discuss a wide range of poems, stories and
nonfiction at a level beyond that at which they can read
independently

link what they read or hear to their own experiences
become very familiar with key stories, fairy stories and
traditional tales, retelling them and considering their
particular characteristics recognise and join in with
predictable phrases learn to appreciate rhymes and poems
to recite rhymes and poems by heart discuss word
meanings, linking new meanings to those  already known

develop understanding by drawing on what they already know
or on background information and vocabulary provided by the
teacher

check that the text makes sense to them as they read and
correcting inaccurate reading discuss the significance of the
title and events

make inferences on the basis of what is being said and
done predict what might happen on the basis of what has
been read so far participate in discussion about what is

read to them, taking turns and listening to what others say

explain clearly their understanding of what is read to them

Writing: Composition, Cohesion and Effect Planning

say out loud what they are going to write about

independently choose what to write about

orally rehearse, plan and develop own imaginative ideas for settings
and characters in stories, using ideas from reading for some incidents
and events

begin to plan stories with a simple structure: beginning/middle/end
assemble information on a subject e.g. food, pets Drafting and writing
Narrative

compose a sentence orally before writing it

write stories by sequencing sentences to form short narratives

use time words to aid sequencing and organise events

re-tell/imitate familiar stories and recounts events; include main events
in sequence, focusing on who is in the event, where events take place
and what happens in each event

include story language and sentence patterns e.g. one day, suddenly

continue and uses a repeating pattern

list words and phrases to describe details of first hand experiences
using senses

make some choices of appropriate vocabulary

act out stories and portrays characters and their motives Poetry

continue and use a repeating pattern in poetry writing Non-narrative

sequence sentences to write simple non-fiction text types linked to
topics of interest/study or to personal experience

begin to make some choices of appropriate vocabulary (e.g. defensive,
wooden castle as opposed to haunted, spooky castle)

use simple features correctly e.g. greeting in a letter, numbers in a list

Proof-reading, editing and evaluating

discuss what they have written with the teacher or other pupils

re-read what they have written to check that it makes sense and
attempts to edit for sense.

Presenting

read aloud their writing clearly enough to be heard by peers and
teacher




English Progression of Skills Year 2

form nouns using suffixes (—ness, —er) and by compounding
e.g. snowman

form adjectives using suffixes such as —ful, —less

use suffixes —er, —est,—ly to turn adjectives into adverbs

use conjunctions for subordination (when, if, that, because)
and co-ordination (or, and, but) use expanded noun phrases
for description and specification, e.g the blue butterfly, plain
flour, the man in the moon

understand how the grammatical patterns in a sentence
indicate its function as a statement, question, exclamation or
command

use present tense/ past tense consistently throughout writing

use the progressive form of verbs in the present and past tense
to mark actions in progress, e.g. she is drumming, he was
shouting

use capital letters, full stops, question marks and exclamation
marks to demarcate sentences

use commas to separate items in a list

use apostrophes to mark where letters are missing in spelling
and to mark singular possession in nouns, e.g. the girl’s name

Terminology: noun, noun phrase, adjective, adverb, verb,
statement, question, exclamation, command, compound, suffix,
past tense, present tense, apostrophe, comma

Handwriting *

Spoken Language Text Types
* listen and respond appropriately to adults and their peers Fiction Non-Fiction Poetry
* ask relevant questions to extend their understanding and e Narrative Retell | * Newspaper e Onomatopoeia
knowledge article Repetition
. . . . * Letter (inrole)
* use relevant strategies to build their vocabulary articulate and .
use -Ir * Wanted poster * Diamantes
justify answers, arguments and opinions *  Diaryentry
¢ Information e Haikus
* give well-structured descriptions, explanations and narratives Character leaflet
N . - . . . description
* maintain attention and participate actively in collaborative P e Instructions * FreeVerse.
conversations, staying on topic and initiating and responding to | * Setting
comments description *  Script
* use spoken language to develop understanding through * Introduction to *  Biography
speculating, hypothesising, imagining and exploring ideas a narrative
k audibly and fluently with an increasi dof " Persuasive
* speak audibly and fluently with an increasing command o
Standard English flyer/leaflet
* participate in discussions, presentations, performances, role *  Letter of advice
play and debates gain, maintain and monitor the interest of the * Explanation Text
listener(s)
* consider different viewpoints, attending to and building on
contributions of others
* select and use appropriate registers for effective
communication
Vocabulary, Grammar and Punctuation Spelling

segmenting spoken words into phonemes and representing
these by graphemes, spelling many correctly

learning new ways of spelling phonemes for which 1 or more
spellings are already known, and learn some words with each
spelling

add —ing, -ed, -er, -est

add ‘-es’ to nouns and verbs ending in ‘y’

add suffixes: -ful, -less, -ly, -ment, -ness

homophones (there/ their/ they’re, to/too/two, here/hear)
learn to spell words with contracted forms

learn how to use the possessive apostrophe (singular nouns)

form lower-case letters of the correct

size relative to one another

start using some of the diagonal and horizontal strokes
needed to join letters (starting with digraphs) and understand
which letters, when adjacent to one another, are best left
unjoined

write capital letters of the correct size, orientation and
relationship to one another and to lower-case letters

use spacing between words that reflects the size of the letters




Word Reading

continue to apply phonic knowledge and skills as the route to
decode words until automatic decoding has become embedded
and reading is fluent

read accurately by blending the sounds in words that contain
the graphemes taught so far, especially recognising alternative
sounds for graphemes

read accurately words of two or more syllables that contain the
same graphemes as above

read words containing common suffixes

read further common exception words, noting unusual
correspondence between spelling and sound and where these
occur in the word

read most words quickly and accurately, without overt
sounding and blending, when they have been frequently
encountered

read aloud books closely matched to their improving phonic
knowledge, sounding out unfamiliar words accurately,
automatically and without undue hesitation

reread these books to build up their fluency and confidence in
word reading

Reading Comprehension ¢ Develop pleasure in reading,

motivation to read, vocabulary and understanding.

listen to, discuss and express views about a wide range of
contemporary and classic poetry, stories and non-fiction at a
level beyond that at which they can read independently

discuss the sequence of events in books and how items of
information are related

become increasingly familiar with and retelling a wider range of
stories, fairy stories and traditional tales

being introduced to non-fiction books that are structured in
different ways

recognising simple recurring literary language in stories and
poetry

discussing and clarifying the meanings of words, linking new
meanings to known vocabulary discussing their favourite words
and phrases

continuing to build up a repertoire of poems learnt by heart,
appreciating these and reciting some, with appropriate
intonation to make the meaning clear

develop understanding by drawing on what they already know
or on background information and vocabulary provided by the
teacher

checking that the text makes sense to them as they read, and
correcting inaccurate reading

making inferences on the basis of what is being said and done

answering and asking questions

predicting what might happen on the basis of what has been
read so far

participate in discussion about books, poems and other works
that are read to them and those that they can read for
themselves, taking turns and listening to what others say
explain and discuss their understanding of books, poems and
other material, both those that they listen to and those that
they read for themselves

Writing: Composition, Cohesion and Effect Drafting and Writing

Develop positive attitudes to and stamina for writing by
writing narratives about personal experiences and those of
others (real and fictional), writing about real events, writing
poetry and writing for different purposes.

Planning

consider what they are going to write before beginning by:

00 planning or saying out loud what they are going to
write about o encapsulating what they want to say,
sentence by sentence

[0 writing down ideas and/or key words, including new
vocabulary

[0 plan own story with a logical sequence of events

[0 assemble information on a subject

Narratives

imitate or adapt familiar stories about familiar characters

write own story, grouping complete sentences together to tell
each part

select appropriate words/phrases and include relevant details
that sustain the reader/listener’s interest, justifying choices

explore characters’ feelings and situations, using role play and
improvisation

use some formal story language
maintain consistency in tense

write some dialogue (no expectation of speech punctuation)

suggest viewpoint with brief comments or questions on
actions or situations

Poetry

choose words carefully for effect in poetry, e.g. use of
alliteration

write poems following a modelled style

Non-narrative

write simple information texts incorporating labelled pictures
and diagrams and use language appropriate to the text type
use some features of the given form maintaining consistency in
purpose and tense * suggest viewpoint with brief comments

or questions on  actions or situations

Proof-reading, editing and evaluating

make simple additions, revisions and corrections to writing by:
O proof-reading to check for errors in spelling, grammar and

punctuation

[0 evaluating writing with the teacher and other pupils 0
re-reading to check writing makes sense and that verbs to
indicate time are used correctly and consistently

Presenting

read aloud what has been written with appropriate intonation
to make the meaning clear




English Progression of Skills Year 3

Spoken Language

listen and respond appropriately to adults and their peers

ask relevant questions to extend their understanding and
knowledge

use relevant strategies to build their vocabulary articulate and
justify answers, arguments and opinions

give well-structured descriptions, explanations and narratives

maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding to
comments

use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas

speak audibly and fluently with an increasing command of
Standard English

participate in discussions, presentations, performances, role play
and debates gain, maintain and monitor the interest of the
listener(s)

consider different viewpoints, attending to and building on
contributions of others

select and use appropriate registers for effective communication

Text Types
Fiction Non-Fiction * Non- Poetry
* Setting Chronological Reports | Clerihews
description ® * Explanation text Limerick
* Limericks
Character about how
Description volcanoes erupt. * Free Verse
Poetry
*+ 1stperson * Persuasive Writing
Narrative *  Biography
(Retell

* Instructions
* Diaryentry
Character ¢ Discursive Writing

Description
* Dialogue

between two
characters ¢ 3r

person
Narratives

* 1stperson
Narratives
with dialogue

Vocabulary, Grammar and Punctuation

form nouns using a range of prefixes, e.g. super—, anti—, auto—

use ‘a’ or ‘an’ according to whether the next word begins with a
consonant or a vowel, e.g. a rock, an open box

understand word families based on common words, showing
how words are related in form and meaning, e.g. solve, solution

express time, place and cause using conjunctions, e.g. when,
before, after, while, so, because, adverbs, e.g. then, next, soon,
therefore, or prepositions, e.g. before, after, during, in, because
of

understand paragraphs as a way to group related material

understand how headings and sub-headings aid presentation

use present perfect form of verbs instead of the simple past, e.g.
‘He has gone out to play’ contrasted with ‘He went out to play’

begin to use inverted commas to punctuate direct speech

Spelling

* add prefixes dis-, mis-, re-, sub-, tele-, super-, auto- * add suffix ‘~ly’
with root words ending in ‘le’ and ‘ic’

* spell homophones

Handwriting

* use the diagonal and horizontal strokes that are needed to join
letters and understand which letters, when adjacent to one
another, are best left unjoined

* increase the legibility, consistency and quality of their handwriting
(for example, by ensuring that the downstrokes of letters are
parallel and equidistant; that lines of writing are spaced sufficiently
so that the ascenders and descenders of letters do not touch)

Terminology: preposition, conjunction, word family, prefix, clause,
subordinate clause, direct speech, consonant, consonant letter,
vowel, vowel letter, inverted commas (Formally introduce time
adverbs (rather than time words)







Word Reading

Reading Comprehension *

apply their growing knowledge of root words, prefixes and
suffixes (etymology and morphology), both to read aloud
and to understand the meaning of new words they meet
read further exception words, noting the unusual
correspondences between spelling and sound, and where
these occur in the word

Develop positive attitudes to

reading, and an understanding of what they read.

discuss a wide range of fiction, poetry, plays, non-fiction and
reference books or textbooks read books that are structured
in different ways and read for a range of purposes

use dictionaries to check the meaning of words that they
have read

increase their familiarity with a wide range of books,
including fairy stories, myths and legends, and retelling some
of these orally

identify themes and conventions in a wide range of books

prepare poems and play scripts to read aloud and to
perform, showing understanding through intonation, tone,
volume and action

discuss words and phrases that capture the reader’s interest
and imagination * recognise some different forms of
poetry In books read independently:

check that the text makes sense to them, discussing their
understanding and explaining the meaning of words in
context

ask questions to improve their understanding of a text

draw inferences such as inferring characters' feelings,
thoughts and motives from their actions, and justify
inferences with evidence

predict what might happen from details stated and implied

identify main ideas drawn from more than 1 paragraph and
summarise these

identify how language, structure, and presentation
contribute to meaning

retrieve and record information from non-fiction

participate in discussion about both books that are read to
them and those they can read for themselves, taking turns
and listening to what others say

Writing: Composition, Cohesion and Effect

* Write in a range of genres/forms, taking account of different audiences
and purposes.

Planning

* compose and rehearse sentences orally, using a range of sentence
structures

* rehearse dialogue

¢ discuss and record ideas

* identify key features in similar texts (structure, vocabulary and
grammar)

* make decisions about how the plot will develop
Drafting and writing Narrative
* create settings, characters and plot

* identify a clear structure for the story (opening, dilemma, resolution,
ending)

* write an effective ending for a story
* organise paragraphs around a theme
* use range of sentence structures

* begin to use figurative language

* use some detail in the description of setting or characters’ feelings or

motives ¢ use dialogue to reveal detail about character/ move the
narrative forward

* attempt to adopt a viewpoint

* imitate authorial techniques gathered from reading narrative Poetry

* write poems using the features of poetic forms studied
Non-narrative * use simple organisational devices in non-narrative
material, e.g.

headings * make notes from several sources of information and
turn them into sentences

* group information, often moving from general to more specific detail

* begin to use paragraphs to group related materials
* use organisational devices to aid conciseness, e.g. numbered lists or
headings

* attempt to adopt a viewpoint

* imitate authorial techniques gathered from reading

* select and use formal and informal styles and vocabulary appropriate to
the purpose/reading

Proof-reading, editing and evaluating

¢ proof-read for spelling and punctuation errors * evaluate and edit by
proposing changes to vocabulary to improve consistency, showing
awareness of the reader

* evaluate and edit by assessing the effectiveness of their own and
other’s writing and suggesting improvements

Presenting
* read aloud own writing, to a group or the whole class, using

appropriate intonation and controlling the volume so that the meaning
is clear




English Progression of Skills Year 4 ‘

Spoken Language

* listen and respond appropriately to adults and their peers

¢ ask relevant questions to extend their understanding and
knowledge

* use relevant strategies to build their vocabulary articulate and
justify answers, arguments and opinions

¢ give well-structured descriptions, explanations and narratives

* maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding to
comments

* use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas

* speak audibly and fluently with an increasing command of
Standard English

* participate in discussions, presentations, performances, role play
and debates gain, maintain and monitor the interest of the
listener(s)

* consider different viewpoints, attending to and building on
contributions of others

* select and use appropriate registers for effective communication

Text Types

Fiction Non-Fiction Poetry *
* Diary Entry o Discursive Kenning Poems
* Descriptive text * Tetractys

Writing - Setting . Persuasive «  Free Verse.
e Retell Writing
* Descriptive ° Formal letter

Writing - Wolf

. Newspaper

¢ Setting ) report * Non

description

* Narrative - 1st
Person

¢ Diary Entry

* Setting
description

* Narrative — 3
Person

chronological report

. Information
Text

. Instructional
leaflet




Vocabulary, Grammar and Punctuation

understand the grammatical difference between plural and
possessive —s

use Standard English forms for verb inflections instead of local
spoken forms, e.g. we were instead of we was, or | did instead of |
done

expand noun phrases by adding modifying adjectives, nouns and
preposition phrases (e.g. the teacher expanded to: the strict maths
teacher with curly hair)

use fronted adverbials, e.g. Later that day, | heard the bad news.

use paragraphs to organise ideas around a theme

choose appropriate pronoun or noun within and across sentences
to aid cohesion and avoid repetition

use inverted commas and other punctuation to indicate direct
speech, e.g. a comma after the reporting clause; end punctuation
within inverted commas: The conductor shouted, “Sit down!”

use apostrophes to mark plural possession, e.g. the girl’s name, the
girls’ names

use commas after fronted adverbials

Terminology: determiner, pronoun, possessive pronoun, adverbial

Spelling

spell words with endings sounding like —sion, -cian, -tion, -ssion U

A

add prefixes ‘in-*, ‘il-, ‘im-“ and ‘ir-*
add prefixes ‘anti-" and ‘inter-*

add suffixes beginning with vowel letters to words of more than
one syllable (-ing’, “-er’, -en’, ‘-ed’)

add suffixes -ous’, “-ly’ to words ending in ‘y’, ‘le’ and ‘ic’
use possessive apostrophe with plurals

spell homophones

Handwriting

use the diagonal and horizontal strokes that are needed to join
letters and understand which letters, when adjacent to one
another, are best left unjoined

increase the legibility, consistency and quality of their handwriting
(for example, by ensuring that the down strokes of letters are
parallel and equidistant; that lines of writing are spaced




Word Reading

¢ apply their growing knowledge of root words, prefixes and
suffixes (etymology and morphology), both to read aloud and
to understand the meaning of new words they meet

*  read further exception words, noting the unusual
correspondences between spelling and sound, and where these
occur in the word

Reading Comprehension Develop

*  positive attitudes to reading, and an understanding of what
they read.

*  discuss a wide range of fiction, poetry, plays, non-fiction and
reference books or textbooks read books that are structured in
different ways and read for a range of purposes

*  use dictionaries to check the meaning of words that they have
read

* increase their familiarity with a wide range of books, including
fairy stories, myths and legends, and retelling some of these
orally

* identify themes and conventions in a wide range of books

*  prepare poems and play scripts to read aloud and to perform,
showing understanding through intonation, tone, volume and
action

¢  discuss words and phrases that capture the reader’s interest
and imagination *
poetry In books read

recognise some different forms of
independently:

. check that the text makes sense to them, discussing their
understanding and explaining the meaning of words in context

*  ask questions to improve their understanding of a text

* draw inferences such as inferring characters' feelings, thoughts
and motives from their actions, and justify inferences with
evidence

*  predict what might happen from details stated and implied

¢ identify main ideas drawn from more than 1 paragraph and
summarise these

* identify how language, structure, and presentation contribute
to meaning

. retrieve and record information from non-fiction

*  participate in discussion about both books that are read to
them and those they can read for themselves, taking turns and
listening to what others say

Writing: Composition, Cohesion and Effect

Write in a range of genres/forms, taking account of different
audiences and purposes.

Planning

compose and rehearse sentences orally, varying sentence structures
rehearse dialogue

discuss and record ideas

identify key features in similar texts (structure, vocabulary and
grammar)

Drafting and writing Narrative

create settings, characters and plot

sequence events clearly to show how one event leads to another
using appropriate grammatical structures and vocabulary

use paragraphs shift to indicate a change in setting, character, time
(rather than simply reflecting stages in planning)

use Standard English forms for verb inflections instead of local

spoken forms, e.g. we were instead of we/was, or | did instead of |
done

include descriptive detail and make writing more vivid using specific
nouns, adjectives, expanded noun phrases and figurative language
(similes, metaphors)

describe characters in such a way to provoke a particular feeling in
the reader, e.g. sympathy or dislike

develop mood and atmosphere using a range of vocabulary and
dialogue between characters
include details expressed in ways that engage the reader

use techniques to get the reader on side (address them to engage or
influence)

imitate authorial techniques gathered from the reading of narrative
texts

Poetry

write poems imitating poetic structures studied

include details expressed in ways that engage the reader

Non-narrative

use simple organisational devices in non-narrative material, e.g.
sub-headings

organise or categorise information based on notes from several
sources

use paragraphs to organise ideas around a theme

imitate authorial techniques gathered from reading

use techniques to get the reader on side (address them to engage or
persuade)

Proof-reading, editing and evaluating

proof-read for spelling and punctuation errors

evaluate and edit by proposing changes to grammar and vocabulary
to improve consistency, including the accurate use of pronouns in
sentences

evaluate and edit by assessing the effectiveness of their own and
other’s writing and suggesting improvements

Presenting

read aloud own writing, to a group or the whole class, using
appropriate intonation and controlling the volume so that the
meaning is clear




English Progression of Skills Year 5

Spoken Language

* listen and respond appropriately to adults and their peers

* ask relevant questions to extend their understanding and
knowledge

* use relevant strategies to build their vocabulary articulate and
justify answers, arguments and opinions

* give well-structured descriptions, explanations and narratives

* maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding to
comments

* use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas

* speak audibly and fluently with an increasing command of
Standard English

* participate in discussions, presentations, performances, role play
and debates gain, maintain and monitor the interest of the
listener(s)

* consider different viewpoints, attending to and building on
contributions of others

* select and use appropriate registers for effective communication

Poetry in a range
of forms

Reflectivelst
person narratives

Diary/Journal
Entries

(Ongoing)

Alternate Ending
Narrative

3rd Person
Narrative

Letter writing
Bookmaking
Persuasive poster
Instructional
writing

Police Report
Newspaper Report

Television News

speech

Argument

Text Types
Fiction Non-Fiction Poetry
Recount (letters) Writing in role * Haikus/
Senryus;

Recount (diary Character and

i setting descriptions
entries) 8 p *  Renga;

i N t

Play script ewspaper repor e Free Verse.
Descriptive Non- Chronological
Writing Reports




Vocabulary, Grammar and Punctuation

*  convert nouns or adjectives into verbs using suffixes, e.g. —ate; —
ise; —ify

* understand verb prefixes, e.g. dis—, de—, mis—, over—and re—

*  use relative clauses beginning with who, which, where, when,
whose, that, or an omitted relative pronoun

* indicate degrees of possibility using adverbs, e.g. perhaps,
surely, or modal verbs, e.g. might, should, will, must

* use devices to build cohesion within a paragraph, e.g. then, after
that, this, firstly U link ideas across paragraphs using adverbials

of time, e.g. later, place, e.g. nearby, and number, e.g. secondly,

or tense choices, e.g. he had seen her before

*  use brackets, dashes or commas to indicate parenthesis ®

use commas to clarify meaning or avoid ambiguity

Terminology: modal verb, relative pronoun, relative clause,
parenthesis, bracket, dash, cohesion, ambiguity

Spelling

spell words with the letter string ‘ough’

spell words ending in ‘-able’/ ‘-ably’ and ‘-ible’/*-ibly’
spell homophones U spell words with ‘silent’ letters

use spelling journals for etymology

use a dictionary to support learning word roots, derivations and
spelling patterns

use strategies at the point of writing: using etymological/
morphological strategies for spelling

Handwriting

write legibly, fluently and with increasing speed by choosing
which shape of a letter to use when given choices and deciding
whether or not to join specific letters

choose the writing implement that is best suited for a task




Word Reading

apply their growing knowledge of root words, prefixes and
suffixes (morphology and etymology), both to read aloud
and to understand the meaning of new words that they
meet.

Reading Comprehension

Maintain positive attitudes to reading and an
understanding of what they read.

read and discuss an increasingly wide range of fiction,
poetry, plays, non-fiction and reference books or textbooks

read books that are structured in different ways

read for a range of purposes

increase their familiarity with a wide range of books,
including myths, legends and traditional stories, modern
fiction, fiction from our literary heritage, and books from
other cultures and traditions

recommend books that they have read to their peers,
giving reasons for their choices

identify and discuss themes and conventions in and across
a wide range of writing

make comparisons within and across books

learn a wider range of poetry by heart

prepare poems and plays to read aloud and to perform,
showing understanding through intonation, tone and
volume so that the meaning is clear to an audience

check that the book makes sense to them, discussing their
understanding and exploring the meaning of words in
context

ask questions to improve their understanding

draw inferences such as inferring characters' feelings,
thoughts and motives from their actions, and justify
inferences with evidence

predict what might happen from details stated and implied

summarise the main ideas drawn from more than one
paragraph, identifying key details that support the main
ideas

identify how language, structure and presentation
contribute to meaning

discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader

distinguish between statements of fact and opinion
retrieve, record and present information from non-fiction

participate in discussions about books that are read to
them and those they can read for themselves, building on
their own and others’ ideas and challenging views
courteously explain and discuss their understanding of
what they have read, including through formal
presentations and debates, maintaining a focus on the
topic and using notes where necessary

provide reasoned justifications for their views

Writing: Composition, Cohesion and Effect

Write in a range of genres/forms, taking account of different audiences
and purposes. Planning

identify the audience for and purpose of the writing, selecting the
appropriate form and using similar writing as models for their own
note and develop initial ideas, drawing on reading and research where
necessary

consider how authors have developed characters and settings in what
pupils have read, listened to or seen performed

Drafting and writing Narrative

précis longer passages

use wide range of devices to build cohesion within and across
paragraphs

experiment with form in narrative writing e.g. flashbacks, alternative
perspectives

vary openings and endings in narrative e.g. use of dialogue, cliff hangers
select appropriate grammar and vocabulary, understanding how such
choices can change and enhance meaning

vary pace of writing (different sentence lengths, moving between
dialogue and reported speech, verb strings)

use expressive and figurative language

make use of structures that do not reflect spoken language

develop some aspects of characterisation through what characters say
and do

describe setting, characters and atmosphere

integrate dialogue to convey character and advance the action

maintain style (appropriate to form, subject or audience) to sustain
interest

consider and evaluate different viewpoints (own and others’/biased and
balanced)

Poetry

use expressive and figurative language

experiment with writing poetry using different forms

Non-narrative

use organisational and presentational devices to structure text and
guide reader

construct appropriate introductions and conclusions

maintain style (appropriate to form, subject or audience) to sustain
interest

develop ideas logically
use features of a range of text types independently

consider and evaluate different viewpoints (own and others’)

Proof-reading, editing and evaluating

evaluate and edit by being able to:

assess the effectiveness of their own and other’s writing

propose changes to vocabulary, grammar and punctuation to enhance
effects and clarify meaning

ensure the consistent and correct use of tense throughout a piece of
writing

ensure correct subject/verb agreement for singular/plural, distinguish
between language of speech and writing and choose the appropriate
register

proof-read for spelling and punctuation errors

Presenting

perform own compositions, using appropriate intonation, volume and
movement so that meaning is clear




English Progression of Skills Year 6 ‘

Spoken Language

* listen and respond appropriately to adults and their peers

* askrelevant questions to extend their understanding and
knowledge

* use relevant strategies to build their vocabulary articulate and
justify answers, arguments and opinions

* give well-structured descriptions, explanations and narratives

*  maintain attention and participate actively in collaborative
conversations, staying on topic and initiating and responding to

comments

* use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas

*  speak audibly and fluently with an increasing command of
Standard English

* participate in discussions, presentations, performances, role play
and debates gain, maintain and monitor the interest of the
listener(s)

* consider different viewpoints, attending to and building on
contributions of others

* select and use appropriate registers for effective communication

Text Types

Fiction Non-Fiction Poetry

* Diary Entry * Recount e Ottava Rima;
(biography) —

* Comparative
Setting
Description ¢

Character

Description

* Narrative

* Setting
Description

*  Mini— Write
Narrative (Y5)

* Traditional Tales
Narrative (from
other cultures)

Shackleton’s life
* Persuasive
Writing
* Non-
Chronological
Report ¢
Newspaper
Reports

* Explanation Text

* Playscripts

* Newspaper
reports

¢ Discursive
Writing —
Migrants

* Persuasive Letter
to local MP

* Formal Letter

* Discursive
Writing —
Deforestation

* lambic
Pentameter (in
the context of
reading
Shakespeare);

* Free Verse:
Antarctic




Vocabulary, Grammar and Punctuation

understand the difference between vocabulary typical of
informal speech and vocabulary appropriate for formal speech
and writing * understand how words are related by meaning as

synonyms and antonyms

understand how use of the passive effects the presentation of
information in a sentence link ideas across paragraphs using a
wider range of cohesive devices: repetition of a word or phrase,
grammatical connections

understand layout devices (headings, sub-heading, columns,
bullets, tables)

use a semi-colon, colon or dash to mark the boundary between
independent clauses

use colons to introduce a list and use semi-colons within lists
use bullet points to list information

understand how hyphens can be used to avoid ambiguity [for
example, man eating shark versus man-eating shark, or recover
versus re-cover]

Terminology: subject, object, active, passive, synonym, antonym,
ellipsis, hyphen, colon, semi-colon, bullet points

Spelling

add suffixes beginning with vowels to words ending in ‘-fer’

spell words with endings that sound like /[as/ spelt ‘~-cious’ or
‘tious’

spell words ending ‘-cial’ and ‘-tial’
spell words ending in ‘ant’, “-ance and ‘-ancy’

spell words ending ‘-ent’, ‘-ence’ and ‘-ency’

Handwriting

write legibly, fluently and with increasing speed by choosing
which shape of a letter to use when given choices and deciding
whether or not to join specific letters

choose the writing implement that is best suited for a task




Word Reading

¢ apply their growing knowledge of root words, prefixes and
suffixes (morphology and etymology), both to read aloud and
to understand the meaning of new words that they meet.

Reading Comprehension * Maintain positive attitudes to

reading and an understanding of what they read.

* read and discuss an increasingly wide range of fiction,
poetry, plays, non-fiction and reference books or textbooks

* read books that are structured in different ways
* read for a range of purposes

* increase their familiarity with a wide range of books,
including myths, legends and traditional stories, modern
fiction, fiction from our literary heritage, and books from
other cultures and traditions

* recommend books that they have read to their peers, giving
reasons for their choices identify and discuss themes and
conventions in and across a wide range of writing

* make comparisons within and across books
* learn a wider range of poetry by heart

* prepare poems and plays to read aloud and to perform,
showing understanding through intonation, tone and
volume so that the meaning is clear to an audience

¢ check that the book makes sense to them, discussing their
understanding and exploring the meaning of words in
context

¢ ask questions to improve their understanding

¢ draw inferences such as inferring characters' feelings,
thoughts and motives from their actions, and justify
inferences with evidence

¢ predict what might happen from details stated and implied

* summarise the main ideas drawn from more than one
paragraph, identifying key details that support the main
ideas

* identify how language, structure and presentation
contribute to meaning

¢ discuss and evaluate how authors use language, including
figurative language, considering the impact on the reader

¢ distinguish between statements of fact and opinion
* retrieve, record and present information from non-fiction

* participate in discussions about books that are read to them
and those they can read for themselves, building on their
own and others’ ideas and challenging views courteously

¢ explain and discuss their understanding of what they have
read, including through formal presentations and debates,
maintaining a focus on the topic and using notes where
necessary provide reasoned justifications for their views

Writing: Composition, Cohesion and Effect

*  Write in a range of genres/forms, taking account of different audiences and

purposes
Planning °® identify the audience for and purpose of the
writing, selecting the appropriate form and using similar writing

as models for their own
* note and develop initial ideas, drawing on reading and research where
necessary

* consider how authors have developed characters and settings

*  maintain a clear focus when selecting content to plan quickly and effectively

Drafting and writing Narrative

*  précis longer passages

* use a wide range of devices to build cohesion within and across paragraphs

* show flexibility in the use of narrative e.g. ability to experiment with story
opening

*  write a well-structured opening and appropriate ending

understand the difference between vocabulary typical of informal

speech and vocabulary appropriate for formal speech and writing

* select appropriate grammar and vocabulary, understanding how such
choices can change and enhance meaning

*  create vivid imagery through expressive and figurative language consistent
with mood/atmosphere and develop these images throughout a narrative

* describe setting, characters and atmosphere

* integrate dialogue to convey character and advance the action

®*  maintain interest for the reader through varied devices, structures and
features

* develop points of view and 'authorial voice' e.g. asides to reader Poetry ®
create vivid imagery through expressive and figurative language

consistent with mood/atmosphere and develop these images throughout a
poem

* make appropriate use of structure in poetry, according to chosen form e.g.
rhythmic or syllable patterns taking account of different audiences and
purposes

Non-narrative

* use organisational and presentational devices to structure text and guide
reader

*  write well-structured introductions and appropriate conclusions

*  use paragraphs purposefully to clearly structure main ideas across the text
*  maintain interest for the reader through varied devices, structures and
features

* choose appropriate presentational features to organise information and aid
understanding develop points of view and 'authorial voice', e.g. viewpoints
in discursive texts

®* move between standard and non-standard forms of English appropriately

* choose register (formal/informal, personal/impersonal) appropriately and
for effect

Proof-reading, editing and evaluating

* evaluate and edit by being able to:

* assess the effectiveness of their own and other’s writing

*  propose changes to vocabulary, grammar and punctuation to enhance
effects and clarify meaning

* ensure the consistent and correct use of tense throughout a piece of writing

*  ensure correct subject/verb agreement for singular/plural, distinguish
between language of speech and writing and choose the appropriate
register

*  proof-read for spelling and punctuation errors

Presenting

* perform own compositions, using appropriate intonation, volume and
movement so that meaning is clear




Writing Objectives broken down into year groups

Year 6 Writing EOY Targets 2025 — 2026

Unit name | Unit name Unit
name
Sentence Structure
| can use a variety of simple, compound and complex sentences formally and informally
| can use a wide range of clause structures, sometimes varying their position within the
sentence
| can edit vocabulary, grammar and punctuation to enhance effects and clarify meaning
Punctuation
| can use the range of punctuation taught at key stage 2 mostly correctly (e.g. inverted
commas and other punctuation to indicate direct speech)
. Use of the semi-colon. colon and dash o mark the boundary between independent clauses [for example, it's raining; I'm
. f;udnﬂa:im of bullet points to kst information
. How hyphens can be used to avoid ambiguity [for example, man eating shark versus man-eating shark, or recover versus
. Brackets]. dashes or commas to indicate parenthesis
. Use of commas to clarify meaning or avoid ambiguity
. Use of inverted commas and other punctuation to indicate direct speech [for example, a comma after the reporting clause;
end punctuation within inverted commas: The conductor shouted, “Sit down!"]
. ;‘Af::;thr?:ges to mark plural possession [for example, the girl's name, the girls' nameas] Use of commas after fronted
Vocabulary
| can use adverbials, prepositional phrases, expanded noun phrases to engage reader and
for clarity of meaning and to add detail, qualification and precision
| can use vocabulary choices which are imaginative and words are used precisely and
appropriately to create impact across a range of narrative genres
| can use precise, varied and technical vocabulary to effectively support the writer's
purpose, clarify meaning or add interest in non-narrative writing
Grammar
| can use verb tenses consistently and correctly throughout my writing
| can use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and
place, pronouns, synonyms) within and across paragraphs
| can select vocabulary and grammatical structures that reflect what the writing requires,
doing this mostly appropriately (e.g. using contracted forms in dialogues in narrative; using
passive verbs to affect how information is presented; using modal verbs to suggest
degrees of possibility)
Paragraphing / Purpose
| can write effectively for a range of purposes and audiences, selecting language that
shows good awareness of the reader (e.g. the use of the first person in a diary; direct
address in instructions and persuasive writing)
| can describe setting, characters and atmosphere in narratives
| can integrate dialogue to convey character and advance the action
| can use paragraphs to develop and expand ideas, descriptions, themes and events in
depth in narrative and non-narrative writing
| can use a range of organisational and presentational devices, including use of columns,
bullet points and tables to guide the reader
Handwriting
| can maintain legibility in joined handwriting when writing at speed
The national curriculum states that pupils should be taught to ‘use the diagonal and Yes O
horizontal strokes that are needed to join letters and understand which letters, when
adjacent to one another, are best left unjoined’
Spelling and rules
| can spell correctly most words from the Year 5/ Year 6 spelling list, and use a dictionary Y
: e es O
to check the spelling of uncommon or more ambitious vocabulary
| can distinguish between homophones and other words which are often confused Yes O
| can use a ranie of ireﬁxes and suffixes and understand the iuidance for addini them Yes O
| can write effectively for a range of purposes and audiences, selecting the appropriate form and drawing
independently on what they have read as models for their own writing (e.g. literary language,
characterisation, structure)
| can distinguish between the language of speech and writing3 and choose the appropriate register
| can exercise an assured and conscious control over levels of formality, particularly through
manipulating grammar and vocabulary to achieve this
| can use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons, dashes, colons,
hyphens) and, when necessary, use such punctuation precisely to enhance meaning and avoid
ambiquity
1




ﬂYear S Writing EOY Targets 2025 — 2026

Unit 1 Unit 2 Unit 3 Unit 4

Sentence Structure

| can use a mixture of simple, compound and complex sentences
to add variety and interest

| can edit vocabulary, grammar and punctuation to enhance effects

and clarify meaning

Punctuation

| can punctuate sentences correctly

| can use inverted commas to demarcate direct speech, with new

lines used for each new speaker

| can use brackets, dashes and commas to indicate parenthesis

| can use commas to clarify meaning and avoid ambiguity in writing

e.g. after fronted adverbials
Vocabulary

| can use nouns and noun phrases modified by preposition phrases
to expand and develop ideas, information and description

| can use technical and precise vocabulary for effect e.g. to inform,

persuade, explain etc.

| can use figurative language including similes, metaphors and

personification

Grammar

| can use relative clauses beginning with who, which, where, when,
whose, that, or an omitted relative pronoun

| can use tense changes appropriately, consistently and accurately

| can use passive verbs to affect the presentation of information in a

sentence

| can indicate degrees of possibility using adverbs e.g. perhaps,

surely or modal verbs e.g. might, should, will, must

| can apply choice of noun or pronoun to avoid repetition

Paragraphing / Purpose

| can use well developed story structure, using paragraphs to mark

changes of time, scene, action or person

| can describe settings, characters and atmosphere and integrate dialogue
to convey character and advance the action in narrative

| can demonstrate an understanding of viewpoint in my writing

| can use organisational and presentational devices to structure text

and to guide the reader (for example, taking notes, headings, bullet

points, underlining)

Handwriting

| can write legibly, fluently and with increasing speed Yes O
Spelling and rules

| can spell words with silent letters accurately e.g, psalm, solemn, Yes O
lamb, knight, doubt, thistle, island

| can convert noun or adjectives into verbs using suffixes e.g. —ate,

) . . Yes O
-ise, -ify, -able, -ible

| can use verb prefixes e g. dis-, de-, mis-, over-, re- Yes O
| can use further prefixes and suffixes and understand the guidance Y

) es O

for adding them

| can use the correct spelling of words with more than one spelling

e.g. advice/advise, device/devise, licence/license, practice/practise Yes O




Year 4 Writing EOY Targets 2025 — 2026

Unit 1 Unit 2 Unit 3 Unit 4

Sentence Structure

| can use a range of simple and complex
sentences

| can vary sentence structure, using different
openers

Punctuation

| can use capital letters, full stops, question
marks and exclamation marks accurately

| can use commas after fronted adverbials

| can use inverted commas and other
punctuation e.g. The conductor shouted, “sit
down!”

| can use apostrophes to mark singular and
plural possession

Vocabulary

| can use adverbs and adjectives to create
variety and add interest

| can modify adjectives for emphasis and use
noun phrases to add detail (e.g. biting cold wind)

| can use a wide range of powerful verbs

| can use technical and precise vocabulary in
non-narrative writing

Grammar

| can match verbs to tense accurately e.g. we
were instead of we was

| can use nouns or pronoun to avoid repetition

| can use fronted adverbials (e.g. later that day, |
heard the bad news)

| can use conjunctions, adverbs and prepositions
to express time and clause

Paragraphing / Purpose

| can use paragraphs to organise ideas around a
theme

| can create setting, character and plot in
narrative

| can use simple organisational devices in non-
narrative e.g. headings, sub headings and bullet
points

| can adopt a viewpoint and maintain it
throughout my writing

Handwriting

| can show legibility, consistency and quality in
my handwriting including diagonal and horizontal Yes [
strokes to join letters

Spelling and rules

| can use verb inflections correctly e.g. we were ves [
not we was

| can say the grammatical difference between ves [
plural and possessive -s

| can use prefixes e.g. un-, dis-, mis-, super —
anti- and suffixes —sion, —ssion, —cian, —ous, Yes [
and understand how to add them

| can spell a range of homophones e.g. ves [
berry/bury, rain/rein/reign,peace/piece, mail/male e

| can spell most words accurately Appendix 1 Yes [




Year 3 Writing EOY Targets 2025 — 2026

Unit 1

Unit 2

Unit 3

Unit 4

Sentence Structure

| can independently write sentences with more than one
clause

| can write simple and compound sentences which are
grammatically correct and punctuated correctly

Punctuation

| can use full stops, capital letters, question marks and
exclamation marks accurately

| can use inverted commas to punctuate direct speech

| can use commas to mark phrases and clauses (after
fronted adverbials), as well as separating items in lists

| can use a possessive apostrophe correctly

Vocabulary

| can use a range of noun phrases in my writing for
impact

| can use a range of adverbs in my writing

| can use technical language appropriate to the text type

Grammar

| can express time, place and cause using:
Conjunctions: when, before, after, while, so because, Iif,
althrough

Adverbs: then, next, soon, therefore

Prepositions: before, after, during, in, because of

| can use first and third person

| can use present and past tense, including the
progressive form

| can use nouns and pronouns for clarity

Paragraphing / Purpose

| can sequence ideas and information logically e.g.
through use of fronted adverbials

| can use main features of story structure are present —
beginning, middle and clearly developed resolution

| can create plot, setting and character in narrative

| can include relevant information and ideas and write so
the general purpose is clear in non- narrative

| can use simple organisational devices in non-narrative
e.g. headings, sub headings and bullet points

Handwriting

| can show legibility, consistency and quality in my
handwriting including diagonal and horizontal strokes to
join letters

Yes []

Spelling and rules

| can use a or an correctly in front of a word

Yes [

| can use the present perfect form of verbs e.g. he has
gone out to play contrasted with he went out to play

Yes [J

| can add a range of prefixes to nouns e.g. super-, anti-,
auto and suffixes e.g.-ly, -ation

Yes []

| can spell a range of homophones e.g. brake/break,
accept/except, whose/who'’s/ here/hear,
weather/whether

Yes [

| can spell accurately a range of tricky words Appendix
1

Yes [




Year 2 Writing EQY Targets 2025 — 2026

Unit 1

Unit 2

Unit 3

Sentence Structure

| can write sentences with different forms: statement, question,
exclamation, command

| can write correctly simple and compound sentences

| can sequence ideas using time related words, sub headings
and line breaks

Punctuation

| can write mostly clearly demarcated sentences with full
stops, capital letters and question marks / exclamation
marks where required

| use capital letters for names of people, places, day of the week
and the personal pronoun ‘I

| can use commas to separate items in a list

| can use the apostrophe for contractions e.g. can't (and
possession e.q. the qirl’s book)

Vocabulary

| can write down ideas and key words including new vocabulary
when planning my writing

| can use adjectives, adverbs and expanded noun phrases to
describe and specify (including use of vocabulary drawn from
wider reading)

| can use some specific vocabulary linked to the topic in non-
narrative writing

Grammar

| can use the present and past tenses mostly correctly and
consistently

| can use co-ordination (and, but) and subordination (using
when, if, that, because) to join clauses

| can use the progressive form of verbs in present and past tense
to mark actions (e.g. she is drumming, he was shouting)

Paragraphing / Purpose

| can write simple, coherent narrative about personal
experiences and those of others, both real and fictional

| can write about real events, recording these simply and
clearly

| can use characteristics or features of a chosen form e.g. in
narrative a balanced sequence of events, in non-narrative
sections of writing sequenced appropriately with expansion of
ideas within sections

Handwriting

| can use spacing between words that reflects the size of the
letters

I can form lower-case letters of the correct size relative to
one another

| can write capital letters and digits of the correct size, orientation
and relationship to one another and to lower case letters

Spelling and Rules

| can segment spoken words into phonemes and represent
these by graphemes, spelling many of these words correctly
and making phonically plausible attempts at others

| can spell many common exception words (Appendix 1)

| can spell words with alternatives spellings, including a few
common homophones

| can write effectively and coherently for different purposes, drawing on my reading to
inform the vocabulary and grammar of my writing

| can make simple additions, revisions and proof read corrections to my writing

| can use the punctuation taught at KS1 mostly correctly (capital letters, full stops,
question marks and exclamation marks to demarcate sentences, commas to separate
items in a list, apostrophes to mark where letters are missing in spelling and to mark
singular possession in nouns [for example, the girl's name]

| can spell most common exception words (Appendix 1)

| can add suffices to spell most words correctly in their writing
(e.g. —ment, -ness, -ful, -less, -ly)

| can use diagonal and horizontal strokes needed to join some letters




Year 1 Writing EOY Targets 2025 — 2026

Unit 1

Unit 2

Unit 3

Unit 4

Composition

| can compose a sentence orally before writing it

| can re-read what | have written to check that it
makes sense

Punctuation

| can write a simple sentence using finger spaces,
capital letter and a full stop

| can use a question mark appropriately

| can use an exclamation mark appropriately

| can use capital letters for names

| can use ‘I’

Vocabulary

| can use basic adjectives when writing

Grammar

Use conjunctions to join sentences (e.g. and, so,
but)

Use standard forms of verbs, e.g. go/went

Paragraph / Purpose

| can sequence my sentences to form a short
narrative (fiction and non-fiction)

| can show some awareness of my reader

Handwriting

| can form lower case letters in the correct direction,
starting and finishing in the right place

Yes (I

Yes [

Yes [J

Yes [

Spelling and Rules

| can use syllables to divide words when spelling

Yes (I

Yes [

Yes [J

Yes [

| use what | know about alternative phonemes to
narrow down possibilities for accurate spelling

Yes [J

Yes [

Yes [

Yes [

| can use the spelling rule for adding ‘s’ or 'es’ for
verbs

Yes I

Yes [

Yes [

Yes [

| can use letter names to show alternative spellings
of the same phoneme

Yes [

Yes [

Yes [J

Yes [

| know how the prefix ‘un’ can be added to
words to change meaning

Yes [

Yes [

Yes [

Yes []

| can use the suffixes ‘s’, ‘es’, ‘ed’, and ‘ing’
within my writing

Yes (I

Yes [

Yes [

Yes [

| can spell common exception words

Yes (I

Yes [

Yes [J

Yes [




