Destination
Reader

Handbook

/ ] “\
'/ \
/ \
= N\
/ \ \
/ \ \\ \\
/ \
\ L)
\
\
\
| /\\ ‘ \
NAN
\
”’ " l
A "

g Lo da
Shoreditch Park

S

Primary SChool




Contents page

Pages 3-7 — Destination Reader at SPPS

Page 8 — SPPS Expectations for Reading lessons
Page 9 — Display guidance

Pages 10- 14 — Planning and task guidance
Page 15 — Reading book bands- selecting texts



Destination Reader at Shoreditch Park Primary School.

At Shoreditch Park Primary School we teach reading through Destination Reader.

Interactive Learning

Whole-class reading lessons should motivate children to read for pleasure and ensure children
know the importance of understanding what they read. They are much more likely to stimulate
children if they are interactive—a chance to ‘share’ a text and give opinions rather than to listen

passively to one.

Interactive strategies - Teacher talk can dominate

. Almost all questions are asked of all children — no hands up.

. Limited feedback at times to keep up the pace of lesson.

. Little introduction— start unpicking the text as soon as possible.
. All important information prepared on fiipchart.

. Set expectations of amount of opportunities for talk per session.

. Teacher asks open questions and prompfs.

Sense of exploring together e.qg. is there anything we've

missed?

Let children know the purpose of talk partners

Let children know the purpose of talk partners.

TALK 1ot Mt <

M
Hi
4!

Questions

Score
14

Possible actions if low score

Are you exploring the text by 4/5
minutes into the lesson by the latest? All
information on flipchart prepared so
limited time for explanation?

Adapt flipcharts so all key information
included.

Ask TA/child to ime how far into lesson
you start exploring the text.

Do you use limited hands up? Are
nearly all questions asked of pariners?

Ask TAto record how many fimes you
ask questions to all pariners and how
many hands up — does this number

change as you become more aware?

Do you stop after every sentence or two
of text or every 3/4 minutes when talking

TAand TP signalled on flipchart.
Feedback from pupils on how interactive

Do you sometimes use limited feedback
to keep up the pace of the lesson? E.q.
What makes a good prediction? —talk /
no feedback / features ready on
flipchart.

Plan 1 /2 key opportunities for longer
feedback and discussion. Others are
quick TP opportunities to reflect,
stimulate, engage etc.

Do you say both partners’names when
asking for feedback where possible to
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Weekly Structure

2 week cycle at Shoreditch Park

Day of Week Lesson Outcome

Tuesday Big Picture/Unseen Comprehension Task | Comprehension recorded in Books

Wednesday Vocabulary Check/Selfie Selfie or Vocabulary Check Template
Glued in Books

Thursday Vocabulary Check/Selfie/ISpy Selfie/Vocabulary Check Template
Glued in Books or written ISpy
comment

Friday Vocabulary Check/Selfie/ I1Spy Selfie/Vocabulary Check Template
Glued in Books or written ISpy
comment
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Lesson Structure

DR Reading Lesson Structure

Before reading * Introduce or revise lesson strategy/ focus and stems
(whole class 10 mins) * Summarise reading from the previous lesson
* Introduce tricky vocabulary
* Model strategy through think aloud with text displayed on the board.
* Partner work practising strategy with text displayed on board.

Independent reading (22 mins) * Partner reading focusing on strategy where possible and using the learning
behaviours.
» Teacher pauses to intervene and celebrate good use of the strategies, if
appropriate.
» Teacher completes iSpy with children.
* Questions for the children to answer when they have finished reading
displayed on the board.

After reading (8 mins) » Celebrate good use of the strategies
* Summarise what the children read during their reading time.
* Vocabulary Check
* Children evaluate use of the learning behaviours
* Reading albums- Selfie
* Big Picture lessons will need the whole lesson.
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Lesson Structure

Whole-class teaching

1. Introduce or .« Link lessons by giving children an
revise lesson  immediste opportunity to explain previous
strategy using  l=aming.

Yesterday we leamt how to predict—tell
your partner what that means and why t's
good to predict

stems. « Ensure you share clear definitions and
(Introduce ﬂltepuposeofmesu'ategy.
coniextofext  * Oive models of good examples of the v
or new strategy £.9. remembef good evaluations Look at these 2 pre- 0. gy we ars
vocsbulary if make reference to 2 pieces of text. e walia maiiery going to legm
needed) « All children should be clear on the focus yesterdsy. Which is how to clanfy.
2/3 minutes gLite Mson betier and why? This means....
2_Model » Read first line(s) of text and model . 5 :
stlato sﬁ'&gy using lmwne stems P S Sl Listen while | ‘think sloud
through think {pointing to physically helps.) evaluatng then you will
aloud while | model be sble b practise this
3/4minutes  * Plan this ahead of the lesson so that f;’"'"""s"g strategy in partners

you model succinct and correct use of the et

strategy.

3. Partners « Teacher reads aloud a sentence from the
practising text sothat all children have access.
strategy « Give chikiren op portunities to practise
8/10 minutes strategies in partners as many times
as possible. Take limited feedback
from partners to kesp up the pace of the
lesson — focus on 1 sentence whers mors

Which leaming behaviour will you and your
partner focus on today?

| heard some

) Read sentence from
great summanes

texf— Can you clarnfy

feadback can be taken: thefe including ... B Stk

« Have high expectations of responses - do Let's move on partners using the
not accept responses which do not use stems?
the stems, are not succinct or do not give Try and keep to
evidence 2.g. using because. the point with your

« At the end, ask a question revising a answer using Final question: Can
previous or difficult strategy e.g. because—Ill you summarise what
summarising or using inference. (Referto  come back to you we've read todsy?
question list.)

Example of whole-class introduction - Prediction focus

n Define prediction and show examples of progression

‘Laughter filled the pier playground’- Think aloud: | wonder if children will be the main focus
because it's setin a playground

An old lady walked tentstively down the desered pier and sat in her ususl place.
Suddenly, s graceful seagull swooped down and perched on the iron railings.
A shiny, mystenous object glistened on the sand.

Key question: Which part tells you the lady lives here? (Inference)
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Lesson Structure

Guidance on independent reading

« Children read in pariners continuing with the focus from the teaching
session where possible ( or independent reading maybe preferred es-
pecially in Year 8)

« Children should focus on the learning behaviours which encourage
independence e.g. if their partneris stuck, they may say ‘What strat-
egy could help you here? rather than jumping in with the word

« The language stems should be on tables for the children to easily refer
Independent to.

St « Partners should stop at regular intervals to practise a strategy i.e. after
each sentence, paragraph, page or chapter or siop at the end for talk.

« The independent reading session should predominantly be reading, with
writing opportunities, sentence or specific task in the plenary. This
should be kept in the child’s reading album (see assessment guidance.)

« Children may collect some vocabulary they don't understand to note
down as long as this does not interrupt the amount of reading. These
may be added to a dass vocabulary chart.

Plenary

Teacher celebrates and shares good use of the reading strategies

Teacher clarifies new vocabulary ifneeded

Children record a selfie in their reading album

Children reflect on their use of the learning behaviours

Hearing children read during independent sessions

On the days where children are reading their own level books, teachers should aim to hear 2/3
pairs or a group of children reading. The teacher should listen in to each pariner reading to each
other and then invite the child and hisher pariner to say what they need to do to improve their
reading and involve them in setting their own targets by asking open questions. These should
also link to the termly reading ‘portrait.’ Targets can be linked to more general aspects of word
reading or related to the strategies and partners should be encouraged to comment on good
progress.

Lower level readers

All children who are not yet fluent readers (White / lime and below) should be reading books at
their instructional level every day where possible. Schools will need to organise
intervention programmes where necessary.
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Expectations at Shoreditch Park Primary School

Coverage

Medium Term Plans (overviews) are saved in T Drive and shared with Destination Reader lead.
Weekly PowerPoints are saved in the planning folder on the T Drive: Destination Reader.
Books will evidence planning outcomes from medium term plans.

Coverage will be in line with national expectations and link to content domains.

Pupils will complete one big picture activity every fortnight. *

Pupils will complete one unseen comprehension activity every fortnight. *

Noukwhe

Teachers will complete 1:1 iSpy comment (listening to children read) in the children’s books at least once a week,
relating to the focus skill.

8. Pupils will complete a selfie activity in their books twice a week.

9. Pupils will complete a vocabulary check at least once a week.

10. Each lesson will include the following elements:

e Inputintroducing or revisiting the focus skill

e Practice partner work based on the new skill.

e Partner reading with reference to focus skill and reading behaviours

e Plenary — either a selfie activity or whole class discussion about the book.

*This may increase in frequency depending on the needs of the group
Productivity

1. Lessons show progress with each focus skill.
2. Regular recording in the book demonstrates the range of question types pupils are exposed to

Presentation
1. Destination Reader sentence stems to be stuck on the inside of both the front and back cover.
2. Rulers are used to underline any titles or dates.
3. Handwriting will reflect end of year expectations.
4. Books have the Destination Reader book front cover and are tacky backed.

Marking and feedback

KS2 Teachers will:
1. Acknowledge selfies in books.
2. Mark all big pictures and give the children a mark out of the full amount, along with any necessary feedabck

3. Mark all cracking comprehensions and give the children a mark out of the full amount, along with any necessary
feedback.

All children will:
1. Receive verbal feedback from their teacher on their progress.
2. Respond to any feedback using green pen.
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Destination Reader Display Guidance

Evaluatmg

Makmg
Connectlons

Skills up by the IWB with the key
skill for the week and all their
sentence starters below it up as

well.
—

E.g. Predicting is the focus in this
classroom. All others up to be
referenced at any time.

Learning behaviours (you do not
need them all up, just the ones you
are focussing on.) —

N

A photo of the book the class are
currently reading enlarged and on the
wall.

Any other work surrounding the reading
skills being learnt.

E.g. examples on post its of what makes
Na good reader

Examples of strategiesto  clarify that
children can refer to

Key questions to think about
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Destination Reader Planning Expectations

MTPs must be saved on the T Drive: Destination Reader and sent to the Destination Reader lead.

All supporting documents are saved in the planning and curriculum folder with Destination Reader on the T:Drive.
Alongside templates for slides, selfies and Big Pictures.

Destination Reader Termly plan
Term: Spring 1 —Year 4 Pyat
Class: LA Year 4 Children st
Week beg. skill Curriculum link Outcome/Notes
Genre / Texts Comprehension (one of the key skills)
Predicting Fredicts what might happen based from aetalls stated and Tuesday — N/A
Wee!g 1 implied.
Genre: Fiction Wednesday - Reoding Profile Update for
Book: Georges *  To use the book cover to make predictions. Spring 1
Marvellous . ngpfedim what might happen from datails stated
Medicine and implied. Thursday - Vocabulory Check
Clarifying
Fridoy - Seifie
Week 2 Clarifying Checks the ext makes sense to them Dy discussing thair Tuesday — Big Picture (Chopter 1/part of
Genre: Fiction e o
Book: Georges +  Todiscuss my understanding of the text. Wednesday — Vocabulory Check
Marvellous «  Tousethe context of the sentences to understand | ispyx6
Medicine words and phrases.
Asks questions to clarify. day —Sel
«  To ask quastions to clanfy the maaning. Friday - Seifie
Week 3 Clarifying Thecks the 1exd makes sense 10 them Dy discussing thair Comprehension Doy to be Fridoy this
understanding. week due to Reoding Audit LW
Readmg +  Todiscuss my understanding of the text. Tuesdoy —Setfie
Audit +  Tousethe context of the sentences to understand | ispyx6
e Fihon words and phrases.
Book: Georges Asks questions to clarify. (Deduction) Spyx6 =Sel
Marvellous
Medicine »  To ask quastions to clarfy the maaning. Thursday - lspy
Fridoy - Unseen Comp.
Week 4 Inferring —characters | Infer characters” feelings, thoughts and motives form their Tuesday — Big Picture
actions.
Genre: Fiction Justifies their inferences with evidence from the text Wednesday — Vocabulory Check
Book: Georges
Marvelious *  Touse cluss to make infers 3bout ch - Selfie
Niackcing thoughts, fesiings and motives. ISpy x 6
Bidoy - t5py
Week 5 Inferrring - Tnfer characters feelings, thoughts and motives form therr Tuesday — Unseen Comp.
e setting/maod actions.
Genre: Fiction Justifies their inferences with evidence from the text. Wednesday - Selfie
Book: Georges 6
Marvellous *  Touse clues to make inferences about settings. Epyx
Medicine *  Touse clues to make inferences about the mood. Thursday - Seifie
Fridoy - ISpy
Week 6 Evaluating Tdentdies how languape SUuCILre 3nd presentation CONINDULE | Tuesday — Big Picture
SR Summarising 10 meaning.
& Fil +  To comment on the author's use of language in Wednesday - Vocabulary Check
Book: Georges fiction/non-fiction texts and the effect tfgs has on 1Spy x6 9,
Marvell the reader.
Medicin:s Identfies and summarises main ideas drawn from text. Thursdoy - Seifie
+  Tosummanse the main points of 3 text, including
the key ideas. Friday - ISpy
Identifies themes and conventions in a wide range of books, increasing familiarity with fairy stories and myths and  legends (retelling these orally).
Discusses wards and phrases that capture their interest and imagination.
Participates in discussion ahout books taking turns and listening to athers’ views.
Reads range of texts including poems and play-scripts for performance with intonstion, tone, valume and action.
Recognises dfferent forms of poetry (e.g. free verse, narrative poetry)
uency : Read 100-130 words per minute
Word reading
Decedes new words, testing out different pronunciations and corrects where needed, based on own experience i.e. technical — technical
Usess dictionaries to check the meaning of unfamiliar words & reads and explsins the  meaning of words in context.
Reacds exception wards noting unusual correspandences.
A ing knowledge of root words, prefices and suffixes to read loud and understand the measning of new words

All PowerPoints are to be saved each week. Please ensure these are up to date and that you have
carefully considered the most relevant key vocabulary to clarify using images and definitions.
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Individual tracker guidance

All children must have at least one read aloud/ conferencing completed each week. They will be based around the

focus skill or their own target.
LKS2

I-spy reference

Predicting

Rahim was able to predict what might happen in the
book based on the front cover. He referred to evidence
oon the front cover but did not explain his point fully.

Prediction

To use the book cover to make predictions

To predict what might happen from details stated or implied

To predict what might happen based on wider experiences

To predict how 3 non-fiction book might be structured and presented

Asking questions
To ask questions to clarify meaning
To ask questions to help us gain a deeper understanding

Clarifyi

To use the context of the sentence to understand words and phrases

To use root words, prefixes and suffixes to work out the meaning of new vocabulary
To discuss my understanding of the text

To use dictionaries to check the meaning of words

To discuss my understanding of the text

Inference

To use clues to make inferences about a character's thoughts, feelings and motives
To use clues to make inferences about settings
To use clues to make inferences about mood

Summarising

To summarise the main points of the text
To identify the key theme/idea of a text
To discuss my understanding of the text

Questio

Fluency: to read $0-120 words/minute

Fluency and phrasing

Rahim read at a good speed with expression. He changed

his voice to show that a different character was speaking.

90-95% accuracy is instructional

Are they reading at a good speed?

Is there expression?

Do they use natural rhythm of the text,
pausing, phrasing, pitch and emphasis?
Do they slow down if it is tricky and then
speed up?

Do they take notice of punctuation?

Do they re-read to maintain sense?

Are they self-correcting errors?

Instructional

Exploring children’s literature: Nicky Gomble Sally
Yates SAGE 2008

Frustration

(Hard)
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UKS2

I-spy reference

Rahim make an accurate inference about how one of the
characters was feeling. He use appropriate vocabulary
and backed up his idea with evidence from the text.

Inferring

Deduction

To retrieve information fram fiction and non-fiction texts.

To use the features of a fiction or non-fiction text to locate information efficiently.

To use skimming and scanning to lacate information efficiently.

To retrieve information from different points within and across texts.

To present information by combining information fram a range of sources, with increasing precision.

Prediction
To use the book cover to make predictions.

To predict what might happen from details stated and implied.

To predict what might happen based on wider experiences e.g. knowledge of other texts.

To predict how a non-fiction book may be structured and presented.

Learning in depth: To make links to other texts that they hove read and prior ience to support their

Asking guestions
To ask questions to clarify the meaning e.g. 15 this Peter’s sister?
To ask questions to help us gain a deeper understanding of the text &g | wonder why she’s acting in that way.

Clarifying

To discuss my understanding of the text.

To apply my growing knawledge of root words, prefixes and suffixes to read aloud and understand the meaning of new words.
To use the context of the sentence to understand words and phrases.

Inference
To use clues to make inferences about characters feelings, thoughts and motives (viewpoint/ refationships).
To use clues to make inferences about settings.

To use clues to make inferences about mood.

To identify and explain the writer's viewpoint and how this affects the reader’s response e.g. how a character is portrayed.
Learning in depth: Children develop an understanding that texts can be interpreted in different woys e.g. this could the
writer...on the other hand...

Children identify and discuss the writer's use of irony e.g. sarcasm, insincerity and mockery.

Evaluation

To precisely explain why authors have used particular language in particular places.
To identify figurative language and explain its impact on the text.

To evaluate how successful texts are in conveying a particular emation

To make comparisons about haw a book{s) are presented

To make comparisons about the language within a book(s}

To make comparisons about the structure/plot within a book(s)

To compare characters within and across texts

To compare different books by the same author

Learning in depth: Children identify and discuss the features of mixed-genre texts. Children identify simitarities in
charocterisation by o particular author.

To explain the difference between fact and opinion
To identify statements of fact and opinion within texts

An iSpy must:

*  Be written as a 3" person observation

* Be based around the focus skill or child’s agreed target

To identify and explain the structure of different types of texts.
Learning in depth: Children make finks in their recommendations to books by the same author.

Summarising
To summarise the main paints of a text, identifying the key details.
To identify the key theme/idea behind a text.

Discussing reading
To take part in discussion, building on their own ideas and challenging other views courteously.
To evaluate my role in discussions.

To show my understanding of what | have read through formal presentation
To discuss or debate key points from within a text
To evaluate my role within a presentation or debate

Fluency and Phrasing

Rzhim read at a good speed with expression. He changed
his voice to show that a different character was speaking.

Fluency and phrasing

While reading in the form of a running record

© Are they reading ata (0 90-95% accuracy is

good speed? instructional
@15 there expression? |0 Do they slow down if it is
© Do they use natural tricky and then speed up?

rhythm of the text, |0 Do they re-read to maintain
pausing, phrasing, sense?
pitch and ? |0 Are they self. 8

0 Do they take notice of |  errors?
punctuation?

*  Sometimes be linked to fluency and phrasing/word reading when appropriate
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Selfie guidance

Selfies are written by the children in their books. They may be a response to a question you have given the
children or they may be a general statement the child wants to make about the book.

/

The 5
Suitcase
Kid

There are a range of selfie templates saved on the t-drive. It is important to use a mixture of selfie templates and
consider the question formats that pupils are exposed to outside of their reading lessons e.g. summative

assessments.

E Plenary Task &
-

Insert Question

Tick one

| Insert Challenge: I

This book Is about a girl who goes on lots of adventures to different places
in the county.

This book Is about a girl who loves school and it is the most important
thing to her.

This book is about a girl who really wants to be a farmer and it is the most
important thing to her.

This book is about a girl and her family, who all live on a farm, with many.
stories about what happens on the farm.

oogo

Explain the reasons for your choice.

—. Date: 20.11.18 E Date: 07.11.18 Selfie 2
= Sophie’s Ad, E * True or False Task 9, 5
ol
Which of the following would be the most suitable summary of the whole text. Question:

Using information from the text put a tick in the correct box to show whether the statement is
true or false

True

False

World War Two started in 1940.

The Romans improved the roads in Britain.
Easter Island is a real place.

The first zips were used on trousers.

Explain how each of the sections in this book link together. Why do you think the
author has chosen this combination of topics?

Date: 13.11.18 e
] Sophie’s [Q &

Number the following events 1-5 to show the order they happened. The first one has
been done for you.

Andrew asked his mum if Sophie could go round for tea.

Sophie’s teacher Is concerned that Sophie doesn't have any friends. 1

The first kitten is sold.

Sophie starts to ask Andrew questions about farming.

Aunt Al bought Sophie a rabbit in exchange for a kitten.

What do we know about Andrew’s character? Use dialogue, actions and
inferences to support your answer.

Date: 28.11.18

Circle the word Task

With bones like frozen plumbing. He lay in the blue morning.

Circle the word which best describes the mood of this section...

Joyful Angry Tense Light-

hearted

your response.

How has the poet used figurative language effectively? Give an example in

Selfies must:

*  Be written by the children

¢ Be relevant to the current focus skill

* Be acknowledged by the teacher

* Be written in full sentences (unless it is a tick or match up activity)
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Big Picture guidance

Big pictures happen once every fortnight and are a longer comprehension activity. They will take a full lesson. They
may be based on an extract of the book the children have just read or they may be based on an unseen text. The big
picture template is saved on the t-drive.

DR Big Picture 13.12.18—The Suitcase Kid Type of question
The following questions are based on the chapter ‘G is for Garden”. Marks

1) Using information from the text put a tick in the correct box to show whether the Clarifyiog
statement is true or false

’ Andrea goes home alone from school now.

Andrea sees a mulberry tree on her way home from school.
Andrea wants to move school to be closer to her mum'’s
house.

Andrea has never eaten a mulberry off the tree,
2) Do you think Andrea prefers her dad's house o her mum's house?

O -

Tick one and use evidence for the text to support yo
» q

SN

Yes No

3)Look at the paragraph beginning: ‘mmfs‘anwmm:;
What does knarled mean? Vi

A Big Picture must:

* Have a variety of different questions

* Cover a wide range of skills

* Have a possible mark for each question

*  Be fully marked and inform next steps in teaching and individual feedback
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Reading book bands




